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Critical Race Theory and Multicultural Education 

Delgado, R., & Stefancic, J. (2001). Critical race theory: An introduction.  New York: New York University Press. 167 pages, $ 17.00 (softcover).  ISBN 0-8147-1931-7.


Crenshaw, K., Gotanda, N., Peller, G., & Thomas, K. (Eds.). (1995). Critical race theory: The key writings that formed the movement. New York: The New Press. 494 pages, 

$ 20.40 (softcover).  ISBN 1-56584-271-5.


Delgado, R., & Stefancic, J. (Eds.).  (2000). Critical race theory: The cutting edge.  Philadelphia: Temple University Press. 681 pages, $ 31.95 (softcover).  ISBN 1-56639-714-6.

In Critical Race Theory: An Introduction (2001), Richard Delgado and Jean Stefancic, prolific contributors to critical race theory, provide an introductory overview of critical race theory--a pathbreaking and controversial school of thought.  In Critical Race Theory: The Key Writings that Formed the Movement (1995), Kimberlé Crenshaw, Neil Gotanda, Gary Peller, and Kendall Thomas, the principal founders and leading critical race theorists, gather the critical race theory movement’s most important essays.  In Critical Race Theory: The Cutting Edge (2000), Richard Delgado and Jean Stefancic provide most illustrative and highly accessible articles on critical race theory.
Critical race theory movement was originated in the mid-1970s by a group of lawyers, activists, and legal scholars of color, such as Derrick Bell, Alan Freeman, and Richard Delgado, who realized that “heady advances of the civil rights era of the 1960s had stalled and in many respects, were being rolled back” (Delgado & Stefancic, 2001, p. 4) and “that new theories and strategies were needed to combat the subtler forms of racism” (Delgado & Stefancic, 2001, p.4) and to address social justice, civil rights, and racial oppression in the United States.  The critical race theory movement is “a collection of activists and scholars interested in studying and transforming the relationship among race, racism, and power” (Delgado & Stefancic, 2001, p. 2).  Built upon “the insights of two previous movements, critical legal studies and radical feminism” (Delgado & Stefancic, 2001, p. 4), critical race theory drew upon some of “the European philosophers and theorists such as Antonio Gramsci and Jacques Derrida, as well as from the American radical tradition exemplified by such figures as Sojourner Truth, Frederick Douglass, W.E.B. DuBois, Cesar Chavez, Martin Luther King, Jr., and the Black Power and Chicano movements of the sixties and early seventies” (Delgado & Stefancic, 2001, p. 4). From critical legal studies, critical race theory borrowed “the idea of legal indeterminacy--the idea that not every legal case has one correct outcome. Instead, one can decide most cases either way, by emphasizing one line of authority over another, or interpreting one fact differently from the way one’s adversary does” (Delgado & Stefancic, 2001, p. 5). Critical race theory also borrowed from radical feminism an emphasis upon “the relationship between power and the construction of social roles, as well as the unseen, largely invisible collection of patterns and habits that make up patriarchy and other types of domination” (Delgado & Stefancic, 2001, p. 5).

There are four basic tenets of critical race theory.  First, “racism is difficult to cure and address” since it is “the usual way society does business, the common, everyday experience of most of people of color in this country” (Delgado & Stefancic, 2001, p. 7). The second feature of critical race theory is called “interest convergence” or “material determinism.”  Since “racism advances the interests of both white elites (materially) and working class people (psychically), large segments of society have little incentive to eradicate it” (Delgado & Stefancic, 2001, p. 7). The third feature of critical race theory is called “social construction” which “holds that race and races are products of social thought and relations. Not objective, inherent, or fixed, they correspond to no biological or genetic reality; rather, races are categories that society invents, manipulates, or retires when convenient” (Delgado & Stefancic, 2001, p. 7).  For instance, “no person has a single, easily stated, unitary identity” (Delgado & Stefancic, 2001, p. 9). The fourth feature of critical race theory is the validation of the voice of color.  The critical race theory movement gives a voice to the people of color and allows Black, Indian, Asian, and Latino/a writers and thinkers to recount their various experiences with racism, suppression, and legal system and to “apply their own unique perspectives” to counter “law’s master narratives” (Delgado & Stefancic, 2001, p. 9).

These four tenets demonstrate that critical race theory “questions the very foundations of the liberal order, including equality theory, legal reasoning, enlightenment rationalism, and neutral principles of constitutional law” (Delgado & Stefancic, 2001, p. 3). “Critical race theory aims to reexamine the terms by which race and racism have been negotiated in American consciousness, and to recover and revitalize the radical tradition of race-consciousness among African-Americans and other peoples of color--a tradition that was discarded when integration, assimilation and the ideal of colorblindness became the official norms of racial enlightenment” (Crenshaw, Gotanda, Peller, & Thomas, 1995, p. xiv).
Critical race theory permeates every aspect of American life and begins to transform thinking in many disciplines such as ethnic/multicultural studies, women’s studies, sociology, political science, philosophy, history, law, and literature including education. Scholars of color have been increasingly using critical race theory in their research and practice (e.g., Ladson-Billings, 1998, 1999, 2000; Parker, Deyhle, & Villenas, 1999; Solorzano, 1997, 1998).  A growing body of scholarship in education uses critical race theory to explore a variety of educational issues such as the impact of “a culture of poverty”, racial injustice, and power structure upon academic achievement (Sleeter & Bernal, 2004).

Critical race theory has several implications for multicultural education (also see details from Sleeter & Bernal, 2004; Solorzano & Yosso, 2001).  First, critical race theory is committed to racial and social justice.  It does not only address issues on race, racism, and power but also holds an activist, emancipatory, and transformative dimension. “It not only tries to understand our social situation, but to change it; it sets out not only to ascertain how society organizes itself along racial lines and hierarchies, but to transform it for the better” (Delgado & Stefancic, 2001, p.3). Second, “it challenges Eurocentric epistemologies and dominant ideologies such as meritocracy, objectivity, and neutrality (Sleeter & Bernal, 2004, p. 245).  Third, critical race theory validates experiential knowledge of the peoples of color.  Studies with the critical race theoretical framework draw upon the lived experience of the peoples of color by utilizing “such methods as storytelling, family histories, biographies, scenarios, parables, cuentos, chronicles, and narratives” (Solorzano & Yosso, 2001, p. 473). These counterstories allow the people of color, such as Black, Indian, Asian, and Latino/a writers and thinkers, to critically examine their various experiences with racism, suppression, and the legal system and to “challenge, displace, or mock these pernicious narratives and beliefs” (Delgado & Stefancic, 2001, p. 43) which sabotage racial and social justice and democracy in the United States. Further, critical race theory “challenges ahistorism and the unidisciplinary focus of most analyses and insists on analyzing race and racism in education by placing them in both an historical and contemporary context” (Solorzano & Yosso, 2001, p. 473). 

The illuminating, insightful, and knowledgeable scholarship on critical race theory demonstrated in this series of books provides an introduction as well as comprehensive resources to understand critical race theory.  It also provides a theoretical, conceptual, methodological, and pedagogical framework that accounts for a need to recognize and eradicate racism and racial injustice in the spectrum of ethnic and cultural complexities in the contemporary America and offers new ways to think about, write about, and do about racial and social justice in a democratic society. 


To order Critical Race Theory: An Introduction, contact New York University Press, 838 Broadway, 3rd Floor, New York, NY 10003-4812. Tel: 800-996-6987; Fax: 212-995-3833; Web site: www.nyupress.org


To order Critical Race Theory: The Key Writings that Formed the Movement,  contact The New Press, 38 Greene Street, 4th floor, New York, NY 10013. Tel: 800-233-4830; Fax: 212-629-8617; Web site: www.thenewpress.com

To order Critical Race Theory: The Cutting Edge, contact Temple University Press,
1601 N. Broad Street, 306 USB, Philadelphia, PA 19122. Tel: 800-621-2736; Fax: 800-621-8471.
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Children and Young Adult’s Literature

Asgedom, M. (2001).  Of beetles and angels, A boy’s remarkable journey from a refugee camp to Harvard. New York: Little, Brown and Company. 142 pages, $9.99 (softcover). ISBN 0-316-82620-0.

Beetles and Angels is a true testimony of the will of the human spirit to survive in the face of famine, diseases, wars, despair, homesickness, and other tragedies of life. It is a story that takes us through a journey of the life of a boy (Mawi) from Ethiopia during the Eritrea-Ethiopia civil war (1961-1991) to the great halls of Harvard University. 

From 1961-1991, Eritrea and Ethiopia fought a war that caused the death of millions of people from both sides and survivors to flee their native country. At that time, Eritrea was fighting to gain independence from Ethiopia which they obtained in 1991.  Among those fleeing their homeland was the Asgedom family composed of then a mother (Tsege), father (Haileab), and four children (Mulu, Tsege, Selemawi, Mehret, and Tewolde). Later, Hntsa was born to them in the U.S.  Haileab, the father, fled first as the Ethiopian army was quickly approaching their village and would have most likely seized him because of his continued work of treating injured people. Shortly thereafter, the remaining members of the family began their dangerous trek of fleeing to the Sudan for their own safety and to rejoin the father. However, once in Sudan they discovered that living there did not protect the family from war since the Sudanese rebels had begun to rage war against the Sudanese government. With the persistent threat of refugees being drafted by either party, Mawi’s father began talking about fleeing once again, however, this time to a land known among the refugees as “paradise.” 

This paradise was “Amerikha.”  America was described as a place where everyone had a future, a home, food, peace and money grew on trees. The author further stated that everyone in America “lived to be one hundred years old, had access to free education, had cars, and no one had to work more than two hours a day” (p.11). But more importantly, there were no wars! With war looming all around them in Sudan, Ethiopia and Eritrea, the traverse to America was evident.  With support from World Relief and much sadness, the Asgedom family left their people and began their hike through the Sudanese wilderness, the hills of Gedariff, the city of Khartoum, took a plane to Athens then finally to America.

In America, life continued to be very difficult for these displaced refugees as they experienced discrimination, isolation, poverty, homesickness, and death of loved ones. At school, Mawi and his brother experienced prejudice and were laughed at by the other students. Although unable to understand the English language, they knew that other children disliked their black skin, their shabby clothes, and the language they spoke. As these occurrences happened, Mawi was reminded of the warnings of the elders from the Sudan village of the reality of living in America and how people with Black skin were often treated like packhorses. Haileab decided not to allow the negative aspects of American society to taint the many possibilities for achievement in America. So, he taught his children to focus on these possibilities by obtaining a solid education and setting goals to become well educated people in America. Mawi adhered to his father’s vision of being a well educated person even after the death of his oldest brother, followed by the death of his father. Both were killed by drunk drivers. During those times, he wanted to give up but instead worked and studied harder than his peers to obtain the best possible grades in all subjects. 

Most important, he remembered his father’s story of beetles and angels, hence the title of this book. His father taught him that “people always mistreated angels because they never looked like angels.  They were always disguised as the lowliest of beetles: beggars, vagrants, and misfits. His father further said that no matter how much they resembled beetles, they could be angels sent by God to test the deepest sentiments of our hearts” (p.29). In other words, treat everyone you meet with kindness and respect. Mawi learned in America, people were often treated like beetles, stepped on and cast aside by society, and made to become invisible. However, he also met many angels who extended helping hands to him during his greatest times of need. Mawi attributed excellent education coupled with random acts of kindness as the keys to success in life. He gave the commencement address and graduated from Harvard University in 1999.

This book is sincerely recommended to all age groups, but specifically to teenagers who have migrated to this country.  Because of the young age (24 yrs. old when the book was first published) of the author, many teenagers will relate to Mawi’s negative and positive experiences growing up in America. Many can find answers or strategies for overcoming many of life’s challenges. Immigrant adults will relate to Haileab’s shift in status and responsibilities as he experienced a metamorphosis from being village doctor/healer in Ethiopia to janitor in an American hospital. In other words, immigrant families will find a piece of themselves at every turn of a page.

This book can be purchased from Little, Brown and Company by visiting its Web site at www.lb-kids.com.

Heurtelou, M. (1993).  Anayiz gen lapenn (Anayiz is sad).  Coconut Creek, FL: EducaVision, Inc. 16 pages, $8.50 (softcover). ISBN 1-58432-121-0.

Anayiz Gen Lapenn is a simple and warm story about a young girl in search of her doll. At the heart of the story is the love and relationship of the members of this Haitian family for the girl named Anayiz. 

Anayiz is deeply saddened about losing her doll and begins a frantic search throughout her house for her toy. She searches in every room, under tables, chairs and beds. She searches in every corner of the house but to no avail. As evening approaches she begins to worry that she will never find her doll and begins to cry. Her mother and father feel her pain and gently reassure her that she will find her doll. Unable to eat her dinner she continues her search until bedtime. Feeling her pain, her grandmother attempts to make her feel better by telling her a story about a little girl who was depressed initially but finally was happy again. After the story, Anayiz said her prayers and went to bed. To her astonishment, Anayiz found her doll under her pillow and instantly became happy.  While in her happiness, Anayiz shed a tear or two for the sadness she experienced throughout the day. Her grandmother gently wiped her tears away and began to sing her a song about the love of the family for Anayiz. In the song, the grandmother told her to sleep well and tomorrow all her pain will disappear and joy will forever be in her heart. 

There are not many books written in Haitian Creole depicting a gentle side of Haitian families; therefore, children between the ages of three and five would truly treasure this story. Young girls who have lost their dolls and then found them would relive this experience with Anayiz. 

Please purchase this children’s book directly from EducaVision at www.educavision.com or by calling  954-725-0701.

Books about Disability for Young Readers


Hoopmann, K. (2001).  Of mice and aliens:  An asperger adventure.  London: Jessica Kingsley Publishers.  108 pages, $11.95 (softcover). ISBN 1-84310-007-X.

Often it is difficult for families and professionals to find helpful resources on Asperger’s Syndrome to share with children.  Novelist and school teacher, Kathy Hoopmann, has published several Asperger adventures.  One of which, Of Mice and Aliens, is a story about two boys, Ben and Andy, who find an alien spacecraft in Ben’s backyard.  Zeke, the crash-landed alien, needs help repairing his ship.  Ben, learning to cope with his newly diagnosed Asperger’s Syndrome, tries to explain life on earth to Zeke.   This is a great book for young readers (grades 3-5) interested in fast-paced adventure novels with a hint of mystery.  Older students (grades 6-8) will also appreciate the storyline, as well as discern many of the complexities dealing with Asperger’s Syndrome.

The effectiveness of Hoopmann’s novel is twofold.  First, Hoopmann uses the plot to depict characteristics of the disorder in a realistic setting, as opposed to medical definitions or categories.    Hoopmann invites readers to spend time with Ben and his everyday life, where they are exposed to the joys and challenges of Asperger’s Syndrome. For example, Ben has difficulty with sudden changes in scheduling, a characteristic common for children with Asperger’s Syndrome.  Hoopmann illustrates this difficulty: “Ben remained at his desk, stunned.  He felt like crying and his throat was tight and sore.  No computer lesson!  How could Miss Peters do that to him?  They only had one computer lesson a week and it was Ben’s most favourite thing in all of school” (p.51).  Adults, more adept at coping with sudden changes in schedule, take this skill for granted when dealing with young children.

Second, Hoopmann depicts people’s inappropriate reactions to the actions of someone with Asperger’s Syndrome.   Ben’s family has learned to understand him but people farther from Ben’s social circle misinterpret his actions as behavioral.   Ben, unable to cope with the change in schedule, has been sent to the principal’s office after striking a student who bumped him accidentally during a period of heightened anxiety. Hoopmann writes, “Mr. Bell [school principal] cried in amazement.  ‘Listen, son.  If computer time means so much to you that you’d hit another kid just because it was cancelled, then I think I’ll ban you from the computer room until the end of term’” (p.54).  Many of Ben’s challenges are a result of people’s misunderstanding of him as an individual and could be easily avoided.  Many people, not understanding Asperger’s Syndrome, would see Ben’s actions as immature and believe a stern course of action is appropriate.

Of Mice and Alien is an informative resource for parents and educators.  This novel is a wonderful story for children with and without Asperger’s Syndrome.  Because the author normalizes Ben’s experiences, children will easily relate to situations and dilemmas in the story.  Multicultural educators, wishing to promote cultural diversity and social justice, could incorporate the novel into lesson plans, thus promoting empathy and understanding.  The novel would be a great literature circle book; teachers could read the book aloud to classes and use Ben’s experience with Asperger’s Syndrome as a springboard for further discussion about diversity.

Currently, Of Mice and Aliens, is one of three novels in a series of adventures.  Characterization is adequate but lacking. To better understand Ben, his friends, and his family, it is beneficial to read the earlier adventures depicting Ben’s life before and at the time of his diagnosis. Written in age-appropriate English, Hoopmann’s entire series merits consideration as a resource for students and educators to enhance greater understanding of Asperger’s Syndrome.   

To order, contact Jessica Kingsley Publishers, 29 West 35th Street, 10th Floor, New York, NY 10001-2299.  The book is also available online at www.amazon.com. (Paul Gaudin)


Millman, I. (2002). Moses goes to a concert. New York, NY: Farrar, Straus and Giroux. 40 pages, $5.95 (softcover). ISBN 0-374-45366-7. 

Isaac Millman has written and illustrated an innovative children’s picture book about deaf students. This book is appropriate for first and second grade because the use of large pictures allows children to follow along as the story is read to them aloud. In addition, there are sections of the story that are told in American Sign Language (ASL) with pictures of characters using accurate hand shapes, movements, and facial expressions. The introduction of the book provides a key to how to read the arrows and symbols for reading ASL. Finally, to encourage learning ASL, the book concludes with the complete hand alphabet. 

The author demonstrates how deaf people experience music, through the story of Moses, a deaf child. Moses is introduced playing a drum in his room feeling the vibrations through his hands and bare feet. Millman normalizes deafness by illustrating how Moses and his classmates experience attending a musical concert. The teacher supplies the students with balloons to put in their laps so that they can feel the music through the vibrations. Also, the book addresses what other picture books often do not, which is the wide variety of ethnic backgrounds in our school systems. It is important for children to understand that disabilities do not affect just one ethnic group. 

Teachers and students that communicate through ASL and verbal speech will approve of how this book addresses the learning styles of all children. This book provides readers with a brief glimpse into the disability of deafness through children and adult characters who are deaf. In the book there is a deaf adult musician who speaks to the children about overcoming the barriers of living with a disability by working hard and setting their hearts on goals. Also, the author offers an opportunity for hearing students to learn, practice and appreciate the hand alphabet and some expressions in ASL without the direct help of an adult. Introducing this book into public schools will help the students and teachers become aware of deaf cultures.   


To order, contact Farrar, Straus and Giroux, 19 Union Square West, New York, NY 10003. Tel: 888-330-8477; Web site: http://www.fsgbooks.com (Philip D. Farelly)  


Disability Education

Goldish, M. (2001). Everything you need to know about dyslexia. New York: The Rosen Publishing Group, Inc.  64 pages, $25.25 (hardcover). ISBN 0-823-93462-4
“Hey, pay attention, stop goofing around.” “You are the only student who is still working on the project, but yet you find plenty of time to horseplay in class.”  Statements like these are frequently directed towards students who are disruptive or not focused in class.  Teachers, administrators, parents and other students are often quick to single out students who are different or have a reputation of being disruptive in class.  It is not unusual in our society to overlook or simplify one’s disruptive behavior, quickly dismissing it as a sign of insolence.  Teachers, administrators, and parents are sometimes quick to draw conclusions that are easier for them, rather than trying to target the issue.  Thus, the real issue is completely ignored.  The real issue at hand here is dyslexia.  Dyslexia is a language and learning disability which affects a person’s ability to read, write and spell.                                            
Everything You Need to Know About Dyslexia by Meish Goldish is a “jargon-free” book that is illustrated with narratives to help the reader understand more about the various dynamics of dyslexia. The quality of being “jargon-free” helps the reader to get the facts, without the challenge of deciphering language as though it were in a code. The facts that are discussed give a clear understanding about what it means to be dyslexic, who is dyslexic, and what causes dyslexia. The book explores dyslexia from different avenues.  It shows how teachers may overlook dyslexia; how students with dyslexia may act out because they don’t understand the difficulties they experience; and how one can cope and obtain help with this disability.           

    The author does a phenomenal job illustrating the common misconceptions associated with people having dyslexia.  Some of the common misconceptions are that: dyslexia is the result of poor vision, more boys than girls are dyslexic, people outgrow dyslexia, and dyslexics are not smart.  If a teacher interprets these misconceptions incorrectly it may       affect the way a dyslexic child is treated. To refute these common misconceptions the author notes that many famous celebrities such as Tom Cruise and Cher suffer from dyslexia, but it hasn’t kept them from having successful careers.  

Research has shown that the dynamics of our classrooms across this nation are constantly changing, and in order to keep up with this trend, teachers have to rearrange their curriculum.  It is the teachers’ responsibility to ensure that all students feel included.  The knowledge and understanding gained from this book may be helpful in designing curricula that are more multicultural and inclusive in nature.  When students feel included, they are more apt to be successful.       

 Everything You Need To Know About Dyslexia is written in a simple, yet very effective manner.  It gives readers who are not familiar with dyslexia an overview of the learning disability.  As a result, students, parents, teachers, and others can easily learn and understand issues related to this learning disability. 
To order, contact The Rosen Publishing Group, Inc., 29 East 21st Street,, New York, NY 100010. Tel: 800-237-9932; Web site: www.rosenpublishing.com  (Junior Turner)

Quinn, P. O., & Stern, J. M. (2001). Putting on the brakes: Young people’s guide to understanding attention deficit hyperactivity disorder. Washington, DC: Magination Press. 79 pages, $9.95 (softcover). ISBN 1-55798-795-5.

Putting on the Brakes was written to help young people, parents, and teachers learn about attention deficit disorder hyperactivity disorder (AD/HD) and how to cope with it. The book is for children 8-13 years of age, but it can be used for a much wider audience if it is read and discussed with an adult.

Part I, “Understanding AD/HD,” includes information to answer questions about the disability. This section discusses aspects of AD/HD such as disorganization and distractibility. While this section is useful and informative, the language used could be problematic. For instance, when breaking down the larger words, such as disorganization and learning difficulties, for children to understand, the author states these qualities in a negative tone, such as “trouble keeping track of things” or “trouble learning in school.” Using the word “trouble” when describing an attribute of AD/HD may be hurtful to a child who has a low self-esteem, leading the child to feel inadequate.

Throughout the book, pictures help reinforce the concepts presented that with a little help students can achieve what their peers do. For example, there are diagrams to help explain the effect of AD/HD on the brain and pictures of students getting help from adults in the classroom. 

At first glance, the pictures seem to represent a diverse racial and ethnic student population. However, upon further examination, an astute reader will observe that white students are featured in photographs three times as often as African American, Asian American and other ethnic minority children. One might conclude that the author focuses attention on a white middle class population, which is the group most often diagnosed with AD/HD. Although this inference can be made, it should not diminish the value of the book as an excellent aid for students from all ethnic groups because the information offered on the disorder is helpful for all.

Part II, “Gaining Control,” discusses ways students can deal with their attention disorder by getting support from adults, the use of medication, and tips on how to better make friends. These strategies are helpful to students so that they can better deal with the disorder.

Finally, the text includes suggestions to help get students organized both at home and at school. The strategies are easy to implement and maintain, such as making lists or having a box by the door to put all of the things in for school the next day. These strategies allow students to start taking control of their disorder in an independent fashion, thus no longer needing another person to prompt reminders.

This author provides an easy to read explanation of AD/HD along with a easily understood glossary of terms. Pictures and illustrations emphasize the book’s important points. This children’s book is a valuable resource for educating students, but it can also be used by parents, siblings and even educators as a source for understanding attention disorders.

To order, contact Magination Press, An Educational Publishing Foundation Book, American Psychological Association, 750 First Street, NE, Washington, DC 20002. Tel: 800-374-2721; Web site: www.maginationpress.com (Debra A. Southworth)

Professional Development
Gardner, H. (2004). Changing minds: The art and science of changing our own and other people’s minds. Boston, MA: Harvard Business School Press. 288 pages, $26.95 (hardcover). ISBN 1-57851-709-5. 

According to Howard Gardner, two questions – “What happens when we change our minds? And what exactly does it take for a person to change her mind and begin to act on the basis of this shift?” (p. 1) – have always piqued his curiosity and thence became the impetus for his newest book. As a psychological researcher and cognitive theorist, Gardner is most noted for his theory of multiple intelligences. He is now challenging educators to look at ways they can affect change not only for themselves but in others, particularly changing their minds. This book discusses a constructivist approach to learning and uses multiple intelligences as a context for which mind changes occur. Mind changes are those changes although gradual in the making are significant in how a person shifts the way she perceives, codes, retains, and accesses information. Primarily, Gardner focuses on “changes of mind that occur consciously, typically as a result of forces that can be identified (rather than through subtle manipulation) . . . . and agents who succeed in changing minds” (p. 2). Ultimately, a person’s mind is changed when a shift has been produced in that person’s “mental representations.”

In chapter one, “The Contents of the Mind,” Gardner describes the seven levers or factors that can be used by anyone to successfully change a mind. The levers of reason, research, resonance, representational redescription, resources and rewards, real world events, and resistances are to effect conscious changes in long held beliefs and opinions. In order for mind change to occur, especially for those who consider themselves well-educated, the use of reason is very important. Faced with decisions to be made, one would use reason to weigh the pros and cons before making up their mind. The second lever, research, complements the first lever of reason because people are more likely to change their minds if there are relevant data to support their argument. While reason and research call on the cognitive areas of the mind, resonance—the third lever—appeals to the affective domain. If an idea or opinion feels right to an individual, the more likely they are to change their mind about an issue. Representational redescription refers to the concept that the same ideas or points of view can be presented in different ways. The fifth lever, resources and rewards, indicates that people are more inclined to change their minds when they can either draw upon available resources that can sustain the change or realize a benefit or reward. Simply put, people are more willing to change their minds when there is some form of compensation or positive reinforcement. Without the first four levers, according to Gardner, mind change with rewards is not always permanent. Real world events such as terrorist attacks, economic depression, or the availability of medical treatment that will prevent illness can also influence mind change. The final lever, resistances, speaks to the barriers that are often in place within individuals that either make it difficult or inhibit a mind change.

In chapter two, “The Forms of the Mind,” Gardner summarizes his findings about multiple intelligences and asks readers to keep this in mind. For chapter three, “The Power of Early Theories,” he addresses the paradox of childhood development. In this chapter, Gardner contrasts the mind changes that take place developmentally in childhood, as described by Jean Piaget with the notion that according to Sigmund Freud, children form very strong emotional ties and are thus resistant to change. The paradox is that while children’s minds change readily as they develop, they also develop resistances to change. Despite these barriers to change, Gardner states that people can and do change their minds, especially the young. It is in this chapter that Gardner explains that “the cognitively oriented teacher constructs experiences that will help bring about the discovery of a more powerful concept, a more compelling story, a more robust theory, a more effective practice, and – in the end – a superior mental representation” (p. 59).

Gardner contrasts the vague term “ideas” and defines the terms, concepts, stories, theories, and skills in order to be more precise in his discourse. He then sets up the rest of the book (chapters 4-9) by examining the six realms or arenas in which changes of mind take place. The six arenas he describes are: 1) large-scale changes involving heterogeneous or diverse groups,  2) large-scale change involving a more homogeneous group, 3) changes brought about  through works of art, science, or scholarship, 4) changes within formal instructional settings, 5) intimate forms of mind changing involving two people or a small number, and 6) changes within one’s own mind. Gardner devotes a chapter to each of these arenas. 

Chapter seven, “Changing in a Formal Setting” is the chapter most relevant for educators. Schools are designed to change minds. They are a means for acquiring what Gardner describes as disciplinary modes of thinking. He cites studies that show that most youngsters’ intuitive concepts are flawed and that disciplinary understanding is difficult. He further proposes that disciplinary understanding is most likely to occur if three conditions are met: misconceptions must be confronted; individuals must absorb themselves deeply in examples; and they must be able to approach a topic in a variety of ways. These conditions refer to the vital role that understanding the theory of multiple intelligences and the lever of representational redescription play in helping students to change their minds. Successful teachers are usually those who are flexible, imaginative, and use more than one approach to teaching. 

Apart from the direct applications this book has for teachers to change effectively the minds of students, this book is also important for those who want to bring about educational reform. There are many barriers to change and those who are or will be involved in educational reform should read this book. In identifying the levers or elements of change, teachers and others may become more prepared to find solutions to making and effecting changes in education. While many claim to have had epiphanies or sudden life-altering changes, most of our minds are changed over longer periods of time. While this book was originally written for a business audience, it also speaks to teachers and school administrators. Change is not easy. As we continue to further understand how minds change, perhaps we will be better able to bring about change in education effectively. By presenting the seven levers for mind change and the six arenas in which changes of mind take place, Gardner has given us a place to start.

To order, contact Harvard Business School Publishing, 60 Harvard Way, Boston, MA 02163. Tel: 800-545-7685 or 617-783-7600; Web site: www.hbsp.harvard.edu 


Immigrant Education


Trueba, Enrique (Henry) T. (2004).  The new Americans: Immigrants and transnationals at work (Immigration and Transnational Experience). Lanham, MD: Rowman and Littlefield Publishers, Inc. 352 pages, $32.95 (softcover).  ISBN 072528847.


This book is a refreshing reminder of the wonderful contributions immigrants provide to the U.S.  Enrique Trueba has written a book that presents positive perspectives of immigrants as members of society who enrich our diversity, language, and economics. This book helps the reader to understand new global economic realities, border politics, and theorists like Paulo Freire and Vygotsky. It brings to us a clearer image of the lives of immigrants’ success, resilience, and challenges in light of their positions in a macro-social context.  Trueba provides strong evidence of how old negative ideologies about immigrants’ educational, economic and political experiences can be overcome when they are seen within the social sphere influenced by global economies, migration, and transnational identities. 


Starting with the humble beginnings of people in small town rural Texas and broadening his focus to the larger aspects of leadership and policy, the author presents a well crafted book where history and critical ethnography join as a method of studying the lives of immigrants in schools, in leadership positions, and in U.S. society as a whole. The experiences of immigrants are considered crucial to the development of a better understanding of new Latino leadership, theoretical frameworks in education, and multicultural education. Trueba reminds the reader that immigrants are not a generic group. Rather, they are a dynamic people whose multicultural ties to and participation in the U.S. economy deserve a more accurate historical, theoretical, and ethnographic study.


The book’s strengths are its ability to contribute deeper interpretations of immigrants’ experiences in the U.S. in a time of global economic concern, and the development of alternative explanations of their lives through theoretical frameworks. Trueba constructs his narrative throughout the book around his experiences in Texas. As does any good ethnographer, Trueba recognizes in this book that the quantification of immigration and the use of old descriptive paradigms are not enough. The lives of immigrants are filled with multifaceted experiences which intercept across all our socio-economic and educational lines. From border politics, to postmodern identities, to alternative examples of similar situations in China, to classroom teaching, immigrants show a unique multicultural resilience and historical richness that cannot be ignored. 
This book consistently brings the reader to envision immigrants as more than visitors who stay poor and uneducated. Through the study of farm workers in Texas, classroom dynamics, identity formation, social theories, leadership formation, and multicultural realities in U.S. society, the author demonstrates that immigrants and transnationals are individuals who automatically bring change to their lives as well as the U.S. contexts where they live. Negating old theoretical forms like those of Ecological (Ogbu’s) explanations and limited cognitive development theories, Trueba brings forth new constructive explanations of immigrants’ influx and infusion into U.S. society. 


Trueba makes a huge and effective effort to help educators demystify immigrants and transnationals and move to a multicultural higher ground where educators can recognize the present and future roles immigrants play. What we think of immigration today will affect our treatment of immigrants tomorrow. The future of our society is at stake. It is no secret that the prognosticated numbers of immigrants within two to three decades are alarming as well as offering positive possibilities to the creation of a multicultural society. These possibilities can only be achieved if researchers, educators, and Latino leaders can escape older theoretical frameworks and move toward new, multicultural, and complete concepts that explain the lives of immigrants. Trueba’s biggest contribution is to move the orientation of research in education, anthropology, and multiculturalism into the realization that immigrants have and will bring to our society a dynamism and energy that needs to be understood without the bias of politics of language, discrimination, or internalized oppression theories. 


The contribution of this book is to study immigrants through the work of Spindler, Freire, Vygotsky, Ogbu, among others who are only stepping stones to the next conceptual level brought by Trueba. This higher plane is a theoretical context where immigrants are regarded as a crucial part of the American society and its multicultural goals. Researchers and educators are provided alternative venues to study the culture of immigrants through the careful ethnographic study of their realities that has brewed over Trueba’s lifetime and ethnographic experience. Each chapter takes on key issues that affect both immigrants and mainstream society. 


The book offers useful examples and descriptions of immigrants that can be applied in teaching and research contexts in higher education. At the end of each chapter is a set of recommended exercises and readings which facilitate possible research and qualitative leads. Each exercise is crafted so as to help the readers explore anthropologically the study of immigrants in the educational field. This book will be highly useful for instructors of research and teaching issues of immigration, education, and multiculturalism. For the researcher and the educator, this book is of great importance in developing an appreciation of immigrants’ social, economic, and cultural participation in our society. Trueba presents a well crafted call to a shift in ourselves to realize how immigrants’ experiences require a new and critical understanding of how we regard them.


To order, contact Rowman and Littlefield Publishers, Inc., 4501 Forbes Boulevard, Suite 200, Lanham, Maryland 20706. Tel: 301-459-3366 or 800-462-6420; Web site www.rowmanlittlefield.com

Language and Race


Kennedy, R. (2003). Nigger: The strange career of a troublesome word (2nd Ed.). New York, NY:  Pantheon and Vintage Books. 240 pages, $23.10 (hardcover). ISBN 0-375-42172-6; 208 pages, $12.00 (softcover). ISBN 0-375- 71371-9.

Randall Kennedy’s Nigger:  The Strange Career of a Troublesome Word is a very provocative, engaging book. Kennedy provides a rigorous critique of many legal and cultural controversies surrounding the N-word. Some critics consider this book an important read for anyone who wants to comprehend the lasting presence of prejudice in our society. The Dallas Morning News stated, “Should be required reading … This little book deserves to be read … especially if … we seek better understanding of ourselves and others” (Book Jacket). The Los Angeles Herald-American writes, “At once an etymological, historical, cultural, even legal analysis of the N-word….Perhaps the definitive book on a racial topic that doesn’t seem to go away” (Book Jacket).

The book is divided into an introduction, four chapters, and a section entitled “afterward.” The introduction is composed of the author’s reflection and introspection of his direct experiences with the nefarious term nigger. He recalls his first encounter with the term during childhood and also provides a litany of his mother’s experiences during the era of Jim Crow segregation. 

In Chapter One, “The Protean N-Word,” Kennedy begins with a critical analysis of the term nigger as he navigates the reader through the briny deep historical, cultural, and legal waters. He examines every aspect of the origins of the word and its many uses. In addition, he points out the vicious use of the word by white supremacists, the sardonic use of the word by black comedians, and the endeavor by some to transmogrify the word from nigger-as-insult into something with a positive connotation.

 Kennedy makes note of the above by skillfully addressing the following questions in this first chapter: How should nigger be defined? Is it a part of the American cultural inheritance that warrants preservation? Is it a more hurtful racial epithet than insults such as kike, wop, wetback, mick, chink, and gook? Should blacks be able to use nigger in ways forbidden to others? Should the law view nigger as a provocation that reduces the culpability of a person who responds to it violently? Under what circumstances, if any, should a person be ousted from his or her job for saying “nigger?” What methods are useful for depriving nigger of destructiveness? Kennedy concludes chapter one with a very insightful quote by Justice Oliver Wendell Holmes that illustrates a vivid picture of the term nigger; “‘A word is not a crystal, transparent and unchanged.’ A word is instead ‘the skin of a living thought [that] may vary greatly in color and content according to the circumstances and the time in which it is used’” (p.44).

Chapter Two, “Nigger in Court,” focuses on the legal aspect of the term nigger and how it has historically played a central role in litigation. Kennedy divides this discourse on court cases into four categories. The first category is comprised of cases where parties seek relief after disclosure of officials within the criminal justice system, i.e. jurors, lawyers, and/or judges, have referred to blacks as niggers. The second focuses on cases where individuals, who kill others, seek to have their guilt abated on the basis of provocation when the individual called him/her a nigger. Category three involves cases that place an emphasis on controversies surrounding targets of racially abusive language who sue for damages under tort law or antidiscrimination statutes. And the fourth category presents a dialogue on situations where judges must decide whether or not to permit jurors to be told about the linguistic habits of witnesses or litigants. 

Cases included in this chapter, both civil and criminal, reveal a tragic and shameful part of American history, as well as a disturbing overreaction to amend the wrongful acts of the past by engaging in what amounts to unconstitutional censorship. 

In Chapter Three, “Pitfalls in Fighting Nigger:  Perils of Deception, Censoriousness, and Excessive Anger,” the author takes the N-word to another level by analyzing some of our classic literary pieces. For example, Kennedy denounces efforts to remove Mark Twain's classic Huckleberry Finn from schools. Albeit, "nigger" appears in the text 215 times, Kennedy argues that the book is not racist, but a compelling reprehension of racism. "Twain is not willfully buttressing racism here; he is seeking ruthlessly to unveil and ridicule it. By putting 'nigger' in white characters' mouths, the author is not branding blacks, but rather branding the whites" (p. 109). While Kennedy points out that certain public servants who use "nigger" as an insult or racist remark deserve public condemnation, he also takes issue with the activists who attempted to coerce Merriam-Webster's Collegiate Dictionary into removing the word from its pages. Kennedy write, "Nigger should have a place in any serious dictionary. The word is simply too important to ignore" (p. 108).  Kennedy also uses chapter three to discuss the effects of the stigmatization of nigger. He cites several examples of cases where people have made false charges in order to exploit feelings of sympathy, guilt, and anger.

Chapter Four, “How Are We Doing with Nigger?” captures the essence of recent shifts in political and professional opinion toward the term nigger. Kennedy wraps-up his discourse on a term that is the most consequential social insult in American history by discussing the cost of its usage to our society. However, on the other hand, the author says that despite the cost, there is much to be gained by allowing people from all walks of life and backgrounds to convert the N-word from a negative into a positive. Randall Kennedy concludes by stating, "For bad and for good, nigger is thus destined to remain with us for many years to come – a reminder of the ironies and dilemmas, the tragedies and the glories, of the American experience" (p. 139).

Since this is the second edition of this book, the author has added a section entitled, “Afterword” where he shares his critics’ reviews. Kennedy highlights two features of the book that attracted, as he has stated, “the most vociferous denunciations” (p. 143). The first is the title itself and the second is what some see as “an egregious toleration for the intolerable” (p. 143).  

Kennedy’s book could be introduced as early as senior high school with mature guidance from teachers. It could also serve as an important reference for college courses to initiate dialogue and build a foundation of awareness that students will carry with them the rest of their lives. 

This book and a reading group guide can be ordered from this Web site:  http://www.vintagebooks.com/read or http://www.amazon.com 


Gay, Lesbian, Bisexual, and Transgender

  
Levithan, D.  (2003).  Boy meets boy.  New York, NY:  Random House, Inc.  185 pages, $15.95 (hardcover).  ISBN 0-375-82400-6.
  
Boy Meets Boy introduces a flip-flopped world where homophobia has vanished.  Meet Paul, a high school sophomore who has a crush on Noah, the new guy in school.  And what a school it is:  the cheerleaders ride Harleys, the homecoming queen and the football quarterback are one and the same person and the gay-straight alliance was formed to help the straight kids learn how to dance.  Enter the hilarious and poignant world of teenage crushes, angst and love in a fictional world that is yet to be achieved. 

  
It was in 1969 that the first young adult novel was published that dealt with the subject of homosexuality.  This genre is relatively young and is definitely beginning to emerge out of the closet.  All too often, young adult novels about homosexuality leave the gay character that dares fall in love beaten to a pulp somewhere in the story line.  Consequently, a novel that is supposed to empower young queer children actually does the opposite.  It communicates that “if you fall in love, you will suffer the consequences.”  This is perhaps what is most refreshing about Boy Meets Boy.  It is a young adult love story that has a happy ending, a rare event even in 2004.

  
It is a good book for educators because it shows that same-sex attraction is about intimacy.  It is a good book for straight kids to help them understand their gay peers.  It’s a great book for gay kids because it combats the ever constant negative images and messages communicated about gay love.

  
To order Boy Meets Boy, contact Random House, Inc., 1745 Broadway, New York, NY  10019.  Tel:  212-782-9000; Web site:  www.randomhouse.com

GLSEN, Inc.  (2004).  No dissing:  No name-calling week.  New York, NY:  GLSEN and Simon & Schuster Children’s Publishing.  151 pages, $129.95.  ISBN 0-9722834-5-5.

No Dissing:  No Name-Calling Week is an education kit that includes a video titled Creating Safe Environments, a complete resource and curriculum guide, a copy of James Howe's novel The Misfits, two posters, and 60 stickers.  It is everything educators need to counter hurtful language in school settings. No Name-Calling Week is a national event that happens every year beginning the week of March 1-5.

  The No Name-Calling Week Coalition includes over 40 national organizations (NAME is among them) that seek to focus national attention on the name-calling problem in school communities.  The kit includes the young adult novel The Misfits by James Howe.  In this novel, four best friends help each other survive the seventh grade.  It is the perfect novel to explore bullying through relevant literature.  There is a video produced by Human Relations Media that is for grades 5-8.  The video dramatizes scenes from The Misfits and provides strategies for responding to bullies.  The 151 page resource guide is rich with lesson plans and resources. This comprehensive kit is a must-have for schools committed to ending name-calling and bullying.  It is a great way to make a safe school environment an on-going aspect of school culture.

  
To order, contact The No-Name Calling Week Coalition, 121 West 27 Street, Suite 804, New York, NY  10001.  Tel:  212-727-0135; Fax:  212-727-0254; Web site:  www.NoNameCallingWeek.org 
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